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ABSTRACT

Two groups of kindergarten students were administered

the Primary Measures of Music Audiation (PMMA) prior to

beginning Suzuki violin lessons. After one semester of
training, PMMA was readministered and the students' violin
performances were tape-recorded and rated for tonal and
rhythm achievement. The PMMA Tonal subtest was found to
have high diagnostie validity. The PMMA Rhythm subtest
demonstrated only a moderate degree of diagnostic validity.
The PMMA Composite score was found to have high predictive
validity. The data from the readministration of PMMA
suggest that rigid rhythm training may have a negative
effect upon the developmental rhythm aptitude of kindergar-

ten children.
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CHAPTER I
PURPOSE OF THE STUDY

Introduction

Music psychologists historically have held different
views about the nature of musical aptitude and its develop-
ment in children. Seashore considered musical talent to be
an inborn trait which manifests itself in early childhood.]
He offered a theory of specifics delineating component
traits. For Seashore, musical ability was an effective
grouping of fundamental sensory and motor capacities which
could be isolated and measured.2 He believed the gifted
musician to be an individual with an inherited genetic
constitution that was exceptionally responsive to sound.3

Schoen differentiated between musicality (reception)
and talent (production), though he supported Seashore's ato-
mistic approach.” He believed that musicality and talent
were independent, with an individual potentially possessing

more of one than the other. Schoen emphasized that music-

Tcarl E. Seashore, The Psychology of Musical Talent
(New York: Silver Burdette, 1919).

2Carl E. Seashore, Psychology of Music (New York and
London: McGraw Hill Book Company, 1938).

3Carl E. Seashore, Why We Love Music (Philadelphia:
Oliver Ditson, 1941).

UMax Schoen, The Psychology of Music (New York: W. W.
Norton and Company, 1940).
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ality reflects sensitivity while talent reflects capacity.
Further, he believed that the development of musical talent
becomes observable from about age six.

Mursell followed a gestalt approach which came to be
known as the omnibus theory.5 He considered musicality to
be the awareness of the tonal and rhythmic configurations
and the emotional responses to them. Revesz supported this
holistic view but differentiated between musical aptitude
and talent, considering them to be varying degrees of the
same phenomenon -- talent being aptitude to a higher
degr-ee.6 He suggested that musical aptitude may be re-
vealed as early as age two. Like Mursell, he saw musical
behaviors as inseparably connected with the affective
domain, and therefore was opposed to atomistic analyses.

Lundin followed a behavioral approach and considered
musical talent to be the result of previously acquired
skills.7 He rejects Seashore's and Schoen's explanation of
inborn traits, as well as Mursell's notion of inherited men-

tal processes. He believes that musical ability is the

5James Mursell, The Psychology of Music (New York: W.
W. Norton and Company, 1937).

6Geza Revesz, Introduction to the Psychology of Musice
(Norman, Oklahoma: University of Oklahoma Press, 1953).

TRobert Lundin, An Objective Psychology of Music (New
York: The Ronald Press, 195%).
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result of a long process of interaction with musical sti-
muli. Lundin concludes that musical responses are a func-
tion of both biological potentials and acquired behaviors.
Explanations of the nature of musical abilities have con-
tinued to be controversial. Schuter maintaiﬁs a holistie
view similar to that held by Mursell and Revesz.8
Zuckerkandl restated Schoen's view pf separate "listening"
and "doing" components.9 Farnsworth supports Lundin's
environmental focus on a sociological basis.10 Blackling
introduced ethnomusicological considerations.1]

Gordon has clearly differentiated between musical apti-
tude (capacity) and achievement (skills).!2 His Musical

Aptitude Profile (MAP) incorporates aspects of both the ato-

mistic and omnibus views.13 The predictive validity of that
measure for students nine years old and older has been
established over a period of time. The most important of

these studies is a longitudinal predictive validity study

8Rosamund Schuter, The Psychology of Musical Aptitude
(London: Methuen and Company, 1968).

9Victor Zuckerkandl, Man the Musician (Princeton:
Princeton University Press, 1973).

10paul R. Farnsworth, The Social Psychology of Music
(Ames, Iowa: Iowa State University Press, 1959).

11Jonn Blackling, How Musical is Man? (Seattle and
London: University of Washington Press, 1973).

12Edwin Gordon, The Psychology of Music Teaching
(Englewood Cliffs, N.J.: Prentice Hall, 1971).

13Edwin Gordon, Musical Aptitude Profile (Boston:
Houghton Mifflin, 1965).







	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8

